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These are six teacher-friendly, classroom-ready lessons, with an emphasis on
comparative literature and history, tracing the industrial revolution and
incorporating these into a presentation of Oxfam’s Make Trade Fair and ideas for
World Food Day.

1. Introduction: Context to Industrial Revolution,

Purpose: This lesson serves to introduce students to the events and factors
leading to the Industrial Revolution in Britain. It is also meant to give students the
tools and facts they need to negotiate with the notion of progress and be critical
of the effects, costs and underlying factors of industrialization.

2. Cotton Industry: From Cottage to Factory,

Purpose: This lesson serves to introduce students to the notion of progress in
relation to the cotton industry; it is intended to show the social consequences of
this. It is also meant to have students begin to think about modern connections to
the garment industry.

3. Urbanisation: Factories, Slums and Exploitation,

Purpose: This lesson is intended to explicitly introduce students to the social
repercussions of industrialization. It is intended to serve as a useful point of
comparison to the current model of globalisation and Oxfam’s campaigns.

4. Industrialisation and Globalisaton,

Purpose: This lesson is intended to comparisons between the Industrial
Revolution and the current model of globalisation; it is also intended to introduce
students to Oxfam’s campaigns

5. Make Trade Fair,

Purpose: This lesson is intended to give students the outlet to form opinions
about the advantages and disadvantages of the current model of globalisation. It
is also intended to draw further comparisons with the Industrial Revolution.

6. What can we do?

Purpose: This lesson is intended to give students the outlet to inform other their
fellow students about the injustices they have experienced and learnt about. It is
also intended to tie in with World Food Day. It will also introduce students to the
summative task
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Lesson One
Introduction: Context to Industrial Revolution

Purpose: This lesson serves to introduce students to the events and factors leading to the Industrial
Revolution in Britain. It is also meant to give students the tools and facts they need to negotiate with the
notion of progress and be critical of the effects, costs and underlying factors of industrialization.

Objectives: Students will:
e Examine statistics and primary documents
o Develop accurate and appropriate graphic representations of statistics
e Use critical thinking skills to forecast social reality of statistics

Resources:
e  Statistics on cotton trade/industry, agricultural revolution, population, British Colonialism, Slavery
and technological advancements (attached).
e Chart paper
e Markers

Modifications for Exceptional Students and ESL/ELD students:

e Students could be given the data the day before.

e Students could be given examples of graphic representations

e Students could be given until the next day to bring in a finished product.

e Students could be given questions to guide their analysis. Such as: Was there a significant
change in the exports and imports of cotton? How would need be related to technological
advancements? How would this affect Britain’s wealth and power? How would growth in exports
affect other countries that produce cotton goods?

e Students could work with a dictionary, or with students who speak the same language

e Students could be given a vocabulary sheet.

Expectations:

C01.03 — describe the development of modern urbanization (e.g., development of administrative,
commercial, and industrial towns and cities; issues of inner cities and suburbia; issues of law, order,
and infrastructure; cycles of construction and destruction of the urban landscape).

C02.01 — describe factors that have prompted and facilitated increasing interaction between peoples
since the sixteenth century (e.g., exploration; economic gain; modern technologies and inventions;
demographic pressures; religious, dynastic, and national ambitions);

C02.02 — analyse the impact of Western colonization on both the colonizer and the colonized (e.qg.,
enrichment and impoverishment; introduction of new foods, materials, products, and ideas;
destruction of cultures through disease and policy; revival of commitment to indigenous cultural
identities);

C02.03 — demonstrate an understanding of the concepts and processes associated with imperialism and
of its role in shaping present world relations (e.qg., historical interpretations of imperialism, including
“modern world system”, Whig, Marxist, and modernist; the process of decolonization; growth of
multinational corporations; “Hollywoodization”).

CC1.01 — demonstrate an understanding of the variety, intensity, and breadth of change that has taken
place from the sixteenth century to the present (e.g., developments in religion, changing views of the
universe, consequences of technological advances, demographic changes, medical discoveries,
social reform);

CC1.02 — identify forces that have facilitated the process of change (e.g., increase in literacy, humanism
and liberalism, scientific revolutions) and those that have tended to impede it (e.g., rigid class or caste
systems, reactionary and conservative philosophies, traditional customs);
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CC1.04 — evaluate key elements and characteristics of the process of historical change (e.g., the ideas,
objectives, and methods of the people involved; the pace and breadth of the change; the planned
versus spontaneous nature of the change).

CC3.01 — demonstrate an understanding of the importance of chronology as a tool in analysing the
history of events in the West and the rest of the world since the sixteenth century (e.g., by tracing the
expansion of political enfranchisement, military technological innovation, agricultural and scientific
developments);

CC3.02 — explain how viewing events in chronological order and within a specific periodization provides a
basis for historical understanding;

CC3.03 — explain how and why an understanding of cause-and-effect relationships is an essential tool for
historical analysis (e.g., Gutenberg’s printing press and the Protestant Reformation, land
redistribution by the conquistadors and contemporary Latin American social inequality, social
Darwinism and modern hypotheses of racial superiority, the Long March and the victory of Chinese
communism).

CH4.01 — analyse a variety of forms of human servitude (e.g., slavery, indenture, gender role restrictions);

SEV.01 - demonstrate an understanding of diverse social structures and principles that have guided
social organization in Western and non-Western societies since the sixteenth century;

SEV.02 - analyse significant economic developments in the West and the rest of the world since the
sixteenth century;

SE1.02 — describe key social developments that have occurred as a result of Western technological
innovations (e.g., print and market-place revolutions, industrialization, urbanization, demographic
changes);

SE2.01 — describe key elements of pre-industrial economies (e.g., subsistence and capitalist agriculture,
cottage industries, guild institutions, commercial entrep6ts);

SE2.02 — explain how the first and second industrial revolutions affected the economies of the West and
the rest of the world (e.g., unprecedented increase in material wealth, creation of large factories and
industrial cities, increase in resource and market imperialism, rise of consumerism);

HI1.01 — formulate significant questions for research and inquiry, drawing on examples from Western and
world history (e.g., What were the effects of the Seven Years’ War? Why did the French execute their
king? How did the atomic bomb change the nature of war?);

HI1.03 — organize research findings, using a variety of methods and forms (e.g., note taking; graphs and
charts, maps and diagrams).

HI2.03 — identify and describe relationships and connections in the data studied (e.g., chronological ties,
cause and effect, similarities and differences);

Lesson Plan:
Time: Activity: Note:

10 minutes Intro: Ask questions like how is our The purpose of this activity is
society dependent on technology? to get students to think about
Is technology always a positive factor? their society and its
How did the world function prior to dependence on things
technological advancements? technologically produced. It is
Are there still areas that live in a similar | also intended to get students
way to pre-technological western to see that the whole world is
societies? Also, how does our society not on an equal playing field
interact with other countries on an when it comes to access to
economic level? technology and advancement.

15 minutes Introduce students to the events of the Students will be able to
Industrial Revolution. Stress that the connect the Industrial
French Revolution gave the bourgeois Revolution to previous units on
political power; the Industrial Revolution | the French Revolution and
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gave them economic power. State there
were five main factors that lead to
Industrialisation and mark its progress:

e Agricultural Revolution
Population Boom
Imperial gains
Slavery
Technological advances
(especially in the cotton
industry)

Enlightenment.

Students will also be
introduced to the main areas
this unit will focus on.

25-30 minutes

Workstations:

In five different areas, place copies of
the statistics and chronologies attached.
Ask students to examine the documents
in terms of a notion of progress and
social repercussions. Ask them to
create an appropriate graphic
representation of the data in front of
them on the chart paper. This will then
be shared with the class along with the
groups comments on the notion of
progress and social change. For
example, the group looking at the cotton
industry may notice the increase in
productivity and efficiency. While the
group looking at slavery may wonder if
there was any progress.

Ask students to post their graphic
representations and comments on the
knowledge board.

This is intended to give
students an opportunity to
work with primary documents
and statistics; they will also be
given the opportunity to learn
from each other and take
responsibility for their
education. This is also the
purpose behind the knowledge
board — a cork board or space
on the wall where students
can post their work, or
guestions, comments,
answers, facts, etc that relate
to the history being studied
and, possibly, its relation to
the present.

10 minutes Connections: As a class, look for This will solidify the
connections between the graphic connections between the five
representations. For instance, the areas and ensure the students
population boom may coincide with an can make the connections.
increase in technology in the cotton
industry.

5-10 minutes Debrief: Ask students for questions or The knowledge board will

comments. Also, make sure they
understand the purpose of the
knowledge board.

Give them the attached table to
organize the information they will be
given throughout the unit.

serve to generate interesting
discussion that can be
addressed in class if time
permit. Before the end of the
unit, however, the questions
and comments should be
addressed.

The table will serve as an
organizer and should be
handed in at the end of the
unit.
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ARGUMENTS PRO-
INDUSTRIALISATION

ARGUMENTS ANTI-
INDUSTRIALISATION

COTTON INDUSTRY

CITIES

BOURGEOIS

WOMEN/CHILDREN
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Lesson Two
Cotton Industry: From Cottage to Factory:

Purpose: This lesson serves to introduce students to the notion of progress in relation to the cotton
industry; it is intended to show the social consequences of this. It is also meant to have students begin to
think about modern connections to the garment industry.

Objectives: Students will:
e Be given the chance to approach historical fact from an interdisciplinary approach.
e Critically question the social costs of technological advancement.
e Use a table to record thoughts and make connections to other aspects of contemporary society.

Resources:

Passage from Silas Marner by George Eliot (attached).

e Passage from Oliver Twist by Charles Dickens (attached)
e The Haywain by John Constable

e Keelmen Heaving in Coals by Night by J.M.W. Turner

Modifications for Exceptional Students and ESL/ELD students:

e Students could be given the passages the day before.

e Students could be given the opportunity to read the passages with the teacher

e Students could be given until the next day to bring in a finished product.

e Students could be given questions to guide their analysis. Such as: How old do you think Silas
Marner is? How old do you think Oliver Twist is? Which do you think has more control over their
lives? Why do you think this is so? Which one lives in the country? Which in the city? Why is
this significant? Which painting is more peaceful? Why? What do you think the artists are trying
to say about the environment? What are they trying to say about the effects of industrialization?

e Students could work with a dictionary, or with students who speak the same language

e Students could be given a vocabulary sheet.

Expectations:

C01.03 — describe the development of modern urbanization (e.g., development of administrative,
commercial, and industrial towns and cities; issues of inner cities and suburbia; issues of law, order,
and infrastructure; cycles of construction and destruction of the urban landscape).

C02.01 — describe factors that have prompted and facilitated increasing interaction between peoples
since the sixteenth century (e.g., exploration; economic gain; modern technologies and inventions;
demographic pressures; religious, dynastic, and national ambitions);

CC1.01 — demonstrate an understanding of the variety, intensity, and breadth of change that has taken
place from the sixteenth century to the present (e.g., developments in religion, changing views of the
universe, consequences of technological advances, demographic changes, medical discoveries,
social reform);

CC1.02 — identify forces that have facilitated the process of change (e.g., increase in literacy, humanism
and liberalism, scientific revolutions) and those that have tended to impede it (e.g., rigid class or caste
systems, reactionary and conservative philosophies, traditional customs);

CC1.04 — evaluate key elements and characteristics of the process of historical change (e.g., the ideas,
objectives, and methods of the people involved; the pace and breadth of the change; the planned
versus spontaneous nature of the change).

CCV.01 - demonstrate an understanding of how the historical concept of changeis used to analyse
developmentsin the West and throughout the world since the sixteenth century
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CHYV.01 - demonstrate an understanding of key Western beliefs, philosophies, and ideologies that have
shaped the West and the rest of the world since the sixteenth century;

CH3.03 —describe avariety of forces that helped to bring about changes in modern Western artistic
expression (e.g., the Scientific Revolution, the Enlightenment, industrialization, urbanization,
electrification);

CH3.04 — assess the extent to which art reinforces and/or challenges prevailing social and political values
(e.g., plays by Shakespeare, Moliére, Hellman, Miller; novels by Dickens, Sand, Gordimer, Rushdie;
music by Mozart, Stravinsky, R. Murray Schafer; visual art by Poussin, Goya, Cassatt, Picasso; films
by Kurosawa, Kubrick, Disney).

CHA4.01 — analyse a variety of forms of human servitude (e.qg., slavery, indenture, gender role restrictions);

CHA4.03 — demonstrate an understanding of key factors that have slowed or blocked the advancement of
human rights (e.g., poverty, religious intolerance, racial bias, imperial exploitation, authoritarian
governments);

SEV.01 - demonstrate an understanding of diverse social structures and principles that have guided
social organization in Western and non-Western societies since the sixteenth century;

SEV.02 - analyse significant economic developments in the West and the rest of the world since the
sixteenth century;

SE1.02 — describe key social developments that have occurred as a result of Western technological
innovations (e.g., print and market-place revolutions, industrialization, urbanization, demographic
changes);

SE1.04 — describe how family structures have changed or why they have remained stable in various
societies throughout the world (e.g., extended and nuclear families, matrilineal and patrilineal
succession, marriage conventions, status of children and of the elderly).

SE2.01 — describe key elements of pre-industrial economies (e.g., subsistence and capitalist agriculture,
cottage industries, guild institutions, commercial entrep6ts);

SE2.02 — explain how the first and second industrial revolutions affected the economies of the West and
the rest of the world (e.g., unprecedented increase in material wealth, creation of large factories and
industrial cities, increase in resource and market imperialism, rise of consumerism);

SE4.01 — describe the roles of and restrictions on women in pre-industrial societies (e.g., family roles,
economic and political participation; traditional cultural limitations, property rights);

SE4.02 — analyse the impact of industrialization, urbanization, and modernization on women'’s lives in the
West and the rest of the world (e.g., changing work and family roles, rise of middle-class status,
impact of labour-saving devices and of medicines and medical procedures);

HI1.01 — formulate significant questions for research and inquiry, drawing on examples from Western and
world history (e.g., What were the effects of the Seven Years’ War? Why did the French execute their
king? How did the atomic bomb change the nature of war?);

HI1.03 — organize research findings, using a variety of methods and forms (e.g., note taking; graphs and
charts, maps and diagrams).

Lesson Plan:
Time: Activity: Note:
20 minutes Read the passage from Silas Marner The purpose of this is to
(should be on overhead so everyone introduce students to the
can read). Ask students what is values and feelings associated
happening in this passage? Who is with the cottage industry.

Silas Marner? What is his occupation?
How does he make the cotton? Who is
he accountable to? How would you

imagine Silas Marner? How would you
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picture his environment?

Show Constable’s Haywain. What
emotions do the students think this
painting is meant to evoke? s this
nostalgic? Is there a message in the
painting?

Ask students to put comments in the
attached table.

15 minutes

Direct students attention to the graphic
representations of the technological
advances in the cotton industry and the
imports and exports of cotton.

Ask students about the trends they see.
When did the imports and exports sky-
rocket? What is happening about the
same time to the technology? What is
the role of the worker in relation to the
new machinery?

How would this affect the cottage
industry and Silas Marner's world?

Ask students if technology is, therefore,
good, bad, or both? If good, why? If
bad, why and how could it have been
made better? If both, why and how
could it be made better?

Again, this allows students to
make connections and be
critical about the
consequences of technological
progress.

10 minutes

Stress to students how the same market
trends that affected Silas Marner’s world
also affected other countries in the
empire that exported cotton goods. For
instance, in India the cotton industry
was virtually destroyed because they
were no longer allowed to export refined
cotton cloth because it would compete
with Britain’s market. As a consequence
of this many of the traditional weavers in
India lost their jobs and, with the jobs,
India lost some of the techniques for
making fine cloth.

Also show Turner’s painting, The Slave
Ship. Turn students attention to the
statistics about the price of slaves.
Explain to students how slavery was
abolished in Great Britain and its
colonies in 1807, but continued illegally.
Ask students about the use of colour
and the brushstrokes in the painting:
What kind of emotion do these
technigues evoke? Ask students what is
in the foreground of the painting?
Explain to students it was common

This will allow students to
begin to think about the global
effects of industrialization and
the underbelly of the economic
gains it incurred. It will also
serve as a useful point of
comparison to the Make Trade
Fair campaign.
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practice to throw slaves overboard when
being pursued by the Navy, so as to
avoid being charged with slaving.

20 minutes Read a passage from Oliver Twist. Ask | This will allow students to
similar questions to the ones about Silas | compare and contrast the two
Marner. What is different in these two models of industry.

passages? Can you tell what kind of
factory Oliver works in? Does it matter?
What has happened to Industry? In
terms of profit, which model is better? In
terms of fairness and justice, which is
better? How could the two models be
reconciled?

Show Turner’s painting and ask similar
guestions to the Constable.

Ask students to fill in appropriate
sections of the table.

10 minutes Ask students to brainstorm in pairs what
they imagine workers’ rights should be.
Share these ideas with the class.

Then ask them to complete the table for
homework.

Ask students to post comments and
guestions on the Knowledge board.
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Working Conditions Advantages/Dis-
advantages

Rights you see need to
be enforced.

Silas Marner

Oliver Twist

The Hay Wain

Keelmen
Heaving in
Coals by Night
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Lesson Three

Urbanisation: Factories, Slums and Exploitation:

Purpose: This lesson is intended to explicitly introduce students to the social repercussions of
industrialization. It is intended to serve as a useful point of comparison to the current model of
globalisation and Oxfam’s campaigns.

Objectives: Students will:
e Be able to point out where workers rights are violated
e Understand women and children are generally most exploited in industries because
vulnerability and educational access
e The consequences of this violation and exploitation.

Resources:
e Hogarth’s Gin Alley
Oxfam Statistics (attached)
Canadian Charter of Rights and Freedoms
UN Constitution
Oxfam Charter
Scrap paper
Five markers
10 scissors
Game (attached)

Modifications for Exceptional Students and ESL/ELD students:

e Students could be given the data the day before.

e Students could be given examples of graphic representations

e Students could be given until the next day to bring in a finished product.

e Students could be given questions to guide their analysis. Such as: Was there a
significant change in the exports and imports of cotton? How would need be related to
technological advancements? How would this affect Britain’s wealth and power? How
would growth in exports affect other countries that produce cotton goods?

e Students could work with a dictionary, or with students who speak the same language

e Students could be given a vocabulary sheet.

Expectations:

C01.03 — describe the development of modern urbanization (e.g., development of administrative,
commercial, and industrial towns and cities; issues of inner cities and suburbia; issues of law,
order, and infrastructure; cycles of construction and destruction of the urban landscape).

C02.01 - describe factors that have prompted and facilitated increasing interaction between
peoples since the sixteenth century (e.g., exploration; economic gain; modern technologies
and inventions; demographic pressures; religious, dynastic, and national ambitions);

C02.02 — analyse the impact of Western colonization on both the colonizer and the colonized
(e.g., enrichment and impoverishment; introduction of new foods, materials, products, and
ideas; destruction of cultures through disease and policy; revival of commitment to indigenous
cultural identities);

C02.03 — demonstrate an understanding of the concepts and processes associated with
imperialism and of its role in shaping present world relations (e.g., historical interpretations of
imperialism, including “modern world system”, Whig, Marxist, and modernist; the process of
decolonization; growth of multinational corporations; “Hollywoodization”).
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CC1.01 — demonstrate an understanding of the variety, intensity, and breadth of change that has
taken place from the sixteenth century to the present (e.g., developments in religion,
changing views of the universe, consequences of technological advances, demographic
changes, medical discoveries, social reform);

CC1.02 — identify forces that have facilitated the process of change (e.g., increase in literacy,
humanism and liberalism, scientific revolutions) and those that have tended to impede it (e.g.,
rigid class or caste systems, reactionary and conservative philosophies, traditional customs);

CC1.04 — evaluate key elements and characteristics of the process of historical change (e.g., the
ideas, objectives, and methods of the people involved; the pace and breadth of the change;
the planned versus spontaneous nature of the change).

CC3.01 — demonstrate an understanding of the importance of chronology as a tool in analysing
the history of events in the West and the rest of the world since the sixteenth century (e.g., by
tracing the expansion of political enfranchisement, military technological innovation,
agricultural and scientific developments);

CC3.02 — explain how viewing events in chronological order and within a specific periodization
provides a basis for historical understanding;

CC3.03 — explain how and why an understanding of cause-and-effect relationships is an essential
tool for historical analysis (e.g., Gutenberg’s printing press and the Protestant Reformation,
land redistribution by the conquistadors and contemporary Latin American social inequality,
social Darwinism and modern hypotheses of racial superiority, the Long March and the
victory of Chinese communism).

CH4.01 — analyse a variety of forms of human servitude (e.g., slavery, indenture, gender role
restrictions);

SEV.01 - demonstrate an understanding of diverse social structures and principles that have
guided social organization in Western and non-Western societies since the sixteenth century;

SEV.02 - analyse significant economic developments in the West and the rest of the world since
the sixteenth century;

SE1.02 — describe key social developments that have occurred as a result of Western
technological innovations (e.g., print and market-place revolutions, industrialization,
urbanization, demographic changes);

SE2.01 — describe key elements of pre-industrial economies (e.g., subsistence and capitalist
agriculture, cottage industries, guild institutions, commercial entrep6ts);

SE2.02 — explain how the first and second industrial revolutions affected the economies of the
West and the rest of the world (e.g., unprecedented increase in material wealth, creation of
large factories and industrial cities, increase in resource and market imperialism, rise of
consumerism);

HI1.01 — formulate significant questions for research and inquiry, drawing on examples from
Western and world history (e.g., What were the effects of the Seven Years’ War? Why did the
French execute their king? How did the atomic bomb change the nature of war?);

HI1.03 — organize research findings, using a variety of methods and forms (e.g., note taking;
graphs and charts, maps and diagrams).

HI2.03 — identify and describe relationships and connections in the data studied (e.g.,
chronological ties, cause and effect, similarities and differences);

Lesson Plan:
Time: Activity: Note:
10 minutes Review the table from the day before. This will allow students to
What are the worker’s rights students voice opinions about fair
have created? Why did they create industry. It will also serve as a
them? What do they see as the nice transition to looking at
consequences for not enforcing them? legal documents about
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How do they imagine workers would
attain these rights?

workers rights.

20 minutes Give a short exegesis on the This will solidify some of the
affects/effects of industrialization on repercussions of
society. Focus on the rapid urbanization | industrialization the class has
that created slums, health problems. been talking about. The
Unemployment, crime, exploitation of teacher may want to
the worker, unfair imprisonment, supplement this with some
prostitution, etc. statistics and photos from the

time.

10 minutes Show students Hogarth’s etching Gin This will give students an
Alley. Ask them what is happening in the | image to analyse, grounding
picture? How are the different classes some of the social criticism of
depicted? Is this a positive depiction? the time.

Why? How are women depicted? What
would you imagine were Hogarth'’s
reasons for creating this image? Is there
a political/social message? Who is this
message directed to?

20 minutes Game: Divide the room into 3 groups. This game is intended to show
Play the game attached. students how workers were

exploited in industrialization.
Debrief the game: how did the students
feel? What were their frustrations?
How could they address these
frustrations? What did they feel their
rights were? Were these rights being
respected?
Explain how unskilled work was often
done by women and children, who were
exploited because they had no voice in
society and they were expendable.

10 minutes Hand out copies of the various legal

documents regarding workers’ rights. In
pairs, ask them to highlight any of the
rights that were respected in
Industrialization. Also, ask them how
these rights compare to the ones they
have created.

Ask them for homework to write a
paragraph about why workers’ rights are
necessary and what the consequences
are if they are not upheld.
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Notes to Teacher re. Mr. Smiths Toy Company:

You will play the role of Mr. Smith. The class will make paper dolls
chains. Have two-thirds of the class sit in a row; give the first person
a large stack of scrap paper. She or he will be responsible for folding
the paper into 3 sections. Give the next 5 people different coloured
markers. They will be responsible for drawing the outline of the paper
doll. The next 10 people will need scissors; they will be responsible
for cutting the doll. You may need to adjust these numbers according
to class size. The basic idea is each student is responsible for a tiny
part of the finished product.

Start the pace off at a decent speed, so students will understand what
they are meant to do. Keep yelling at the students to work quickly
and efficiently. After a couple of minutes, increase the pace. Now,
pick a student who you claim is not drawing straight lines. Use your
judgment, but be a bit rude about firing him/her. Tell a student from
the remaining third of the class he/she is hired and must fill in this
spot. Pick up the pace again. Claim a student is cutting too slow and
fire him/her; pick another student to take their space. Pick up the
pace again; pick up one of the finished products and claim you
cannot sell this piece of junk and fire the whole drawing team. Hire
from the remaining students. Pick up the pace to a crazy speed and
then claim a company down the road has just bought better scissors
and everyone is out of work.

IF A STUDENT AT ANY POINT SPEAKS OUT AGAINST THE
CONDITIONS, FIRE HIM/HER ON THE SPOT. ASK HIM/HER
WHAT HE/SHE IS GOING TO DO NOW WITHOUT A JOB?
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Mr. Smith’s Toy Company:

Imagine you are in desperate need of a job and see the following
advertisement in a shop window (of course, you probably wouldn’t be
able to read the advert, since chances are as a working-class
individual you have been working since a child):

Want a job? Need a job? Mr. Smith’s Toy Company is
a thriving company in London; it creates paper dolls for
the young girls of London to play with. Apply for a job.
Little experience or education is needed.

If you are hired, you will be part of a team of dedicated
workers.

Since you have a large family at home and your husband is working
in the mines, you badly need a job and apply. Luckily, you are hired.
You are now expected to work 18 hours a day and aren’t paid enough
to feed your children. But it is better than nothing, and you can send
your eldest children into the workforce. They are 6 and 8 after all, so
they should start to earn their keep. And their hands are small
enough to feed cotton into the machines (as you think this, you hope
their little hands are still attached to their arms in a years time).

You arrive your first day of work and are quickly told what to do and
warned that a monkey could do this work, so if you don’t do it right or
quickly, you will lose your job. REMEMBER YOU REALLY NEED
THIS JOB.
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Lesson Four

Industrialisation and Globalisaton:

Purpose: This lesson is intended to comparisons between the Industrial Revolution and the
current model of globalisation; it is also intended to introduce students to Oxfam’s campaigns.

Objectives: Students will:
e Understand that the frustrations and exploitations of workers in the Industrial Revolution
still exist in developing nations.
e Understand women and children are generally most exploited in industries because
vulnerability and educational access
e The consequences of this violation and exploitation.

Resources:
e Globalisation Scavenger Hunt (attached)

Modifications for Exceptional Students and ESL/ELD students:
e Students could work with a dictionary, or with students who speak the same language
e Students could be given a vocabulary sheet.
e Students could be paired with classmates who will help them in the game.

Expectations:

C01.03 - describe the development of modern urbanization (e.g., development of administrative,
commercial, and industrial towns and cities; issues of inner cities and suburbia; issues of law,
order, and infrastructure; cycles of construction and destruction of the urban landscape).

C02.01 - describe factors that have prompted and facilitated increasing interaction between
peoples since the sixteenth century (e.g., exploration; economic gain; modern technologies
and inventions; demographic pressures; religious, dynastic, and national ambitions);

C02.02 — analyse the impact of Western colonization on both the colonizer and the colonized
(e.g., enrichment and impoverishment; introduction of new foods, materials, products, and
ideas; destruction of cultures through disease and policy; revival of commitment to indigenous
cultural identities);

C02.03 — demonstrate an understanding of the concepts and processes associated with
imperialism and of its role in shaping present world relations (e.qg., historical interpretations of
imperialism, including “modern world system”, Whig, Marxist, and modernist; the process of
decolonization; growth of multinational corporations; “Hollywoodization”).

CC1.01 — demonstrate an understanding of the variety, intensity, and breadth of change that has
taken place from the sixteenth century to the present (e.g., developments in religion,
changing views of the universe, consequences of technological advances, demographic
changes, medical discoveries, social reform);

CC1.02 - identify forces that have facilitated the process of change (e.g., increase in literacy,
humanism and liberalism, scientific revolutions) and those that have tended to impede it (e.g.,
rigid class or caste systems, reactionary and conservative philosophies, traditional customs);

CC1.04 — evaluate key elements and characteristics of the process of historical change (e.g., the
ideas, objectives, and methods of the people involved; the pace and breadth of the change;
the planned versus spontaneous nature of the change).

CC3.01 — demonstrate an understanding of the importance of chronology as a tool in analysing
the history of events in the West and the rest of the world since the sixteenth century (e.g., by
tracing the expansion of political enfranchisement, military technological innovation,
agricultural and scientific developments);

CC3.02 — explain how viewing events in chronological order and within a specific periodization
provides a basis for historical understanding;
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